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It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	Number of pupils in school 
	182 (F2-Year 6)

	Proportion (%) of pupil premium eligible pupils
	43% (80)

	Academic year/years that our current pupil premium strategy plan covers  (3 year plan reviewing annually)
	2025-2026
2026-2027
2027-2028

	Date this statement was published
	November 2025

	Date on which it will be reviewed
	September 2026

	Statement authorised by
	C. Johnson Headteacher

	Pupil premium lead
	S. Winter Deputy headteacher

	Governor / Trustee lead
	Emily Humphreys 


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£142,080

	Looked after/PP+/Service children
	£2,630

	Pupil premium carry forward
	£0

	School budget 
	Approx. 2,500 


[bookmark: _Toc357771640][bookmark: _Toc346793418]Pupil premium strategy plan: Statement of intent
	Our pupil premium spend plan holds the highest aspirations and ambitions for all children in line with our vision of Believe, Belong, Achieve. We have a whole school culture where all staff are responsible for raising outcomes and expectations for our vulnerable and disadvantaged children and for those not eligible for the funding. We strive to ensure our children achieve to the best of their ability ensuring any gaps which may be due to social or financial circumstance are quickly recognised and closed. Our school culture is rooted in a commitment to equality which informs every action taken by adults in school. 

Many of our children start with low attainment on entry however, we work tirelessly on early identification and through the strategic use of the pupil premium funding eliminate barriers to learning.  

The spend ensures all our children will have access to opportunities, responsibilities and experiences extending beyond the academic. In this way, it can powerfully address social disadvantage and build cultural capital to succeed in their life. 


EEF September 2025 states “These gaps affect more than education and employment outcomes. Higher achievement is also tied to better health and well-being throughout our lives beyond education”. Therefore, we ensure carefully planned enrichment opportunities are at the heart of our plan. This approach ensures a strong focus on personal development, building resilience, confidence and independence which will in turn support academic learning. The spend also encompasses a high level of emotional/social wellbeing support which sits alongside academic provision.

High quality teaching is proven to have the greatest impact on closing the disadvantage attainment gap and also benefitting non disadvantaged pupils. We are committed to developing all teaching staff to ensure teaching delivered is of the highest quality. 

Our objectives for all pupils are:
· To have high aspirations for their future 
· Regardless of background or challenges they may face; they make good progress & achieve across all subjects of the curriculum. 
· To build a strong awareness of their personal development which also impacts positively on their learning
· Increase resilience, confidence & independence which also impacts positively on their readiness to learn
· Build culture capital
· Attend school achieving 97%
· Close academic attainments gaps between PP and NPP children 
We do this by:
· High quality teaching for all 
· A carefully planned and sequenced enrichment programme ‘Learning Away’ including residentials for Yr2-6.
· Social and emotional support including ‘Headspace’, Forest Schools and Yoga
· Additional teaching time 
· Attendance officer and careful analysis of attendance data 


Challenges
This details the key challenges to achievement that we have identified across our school community including (but not exclusive to) disadvantaged pupils.
	Challenge number
	Detail of challenge (for all our children)

	
1
	A wide variety of significant social emotional /mental health needs, trauma and adverse childhood experiences. This includes early experiences of:
· Significant involvement with social care/early help/police 
· Exposure to increasing levels of domestic violence and abuse 
· Experience child well-being issues (sleep/hunger/neglect)

	2
	School ranks 6/317 using the school ‘s IDACI Score measure (0.42) in the city.  Nottingham ranks 17th out of the 317 Local Authorities in England (Using the IDACI measure score). 

Local area characteristics:
• 37.5% of Henry Whipple Primary School pupils reside in areas which are ranked in the most deprived 5% of area’s nationally, compared to 24.7% of Nottingham city pupils.
• 72.7% of Henry Whipple Primary School pupils reside in areas which are ranked in the most deprived 10% of areas nationally, compared to 43.0% of Nottingham city pupils.

This impacts on large amounts of our children having limited cultural capital and broad life experiences.
IDSR illustrates school is well above average for:
· school pupil base deprivation
· Local area deprivation 
· School location deprivation
· Pupils eligible for PP

	3
	A new report published by the Education Policy Institute (EPI) found significant differences between the number of children estimated to be living in poverty and those who are receiving FSM or PP. This is increasingly reflected in the Henry Whipple Cohort where high and increasing proportion of families are employed but due to low wages face the same challenged as disadvantaged children.

	4
	Assessments and observations upon entry to school in Reception show significantly low attainment and under developed oral language skills including spoken language.  Limited language and vocabulary impact negatively on learning including phonics and ultimately attainment and progress across the curriculum. 

	5
	Overtime PP attendance is lower than NPP in school. Unauthorised absence amongst PP is higher than NPP. With persistent absentees higher in our PP group. 
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Strategy aims 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	[bookmark: _Hlk146108546]Intended outcome
	Success criteria

	Reading 

Accelerated progress so that outcomes by the end Ks2 show closing of gaps to national average attainment specifically:


Improve reading fluency so that all children make at least expected progress and can close attainment gap to national average expected standard.


Writing - transcription 
Accelerated progress so that outcomes by the end Ks2 show closing of gaps to national average attainment.
	Children retain or exceed attainment trajectory by end of KS2 so that:
· In house assessments show narrowing gaps within school through exceeding progress year on year
· End of KS2 data shows closing gaps so that outcomes are in line with or above national averages.
From…
Reading 63% (2025) → at least NA 75%



Writing 63% (2025) →at least NA 72%




·  Additional teaching time tracking and data demonstrates progress in reading fluency 

	SEMH provision 

· improve and sustain well-being and emotional health that it supports children’s academic outcomes


	Systematic assessment and review of social/emotional need so that:
· There is continued early identification of specific area of need for individual children
· Precise SMART SEMH learning plan targets/Boxall profile show individual progress 
·  Positive different post intervention and sustained improvements in well-being.
· Qualitative data from children’s voice and teacher observations show improved emotional regulation strategies and resilience

Leading to…
Children make at least good progress academically retain or exceed their attainment trajectory
Reduction in behaviour incidents for identified children


	Track and improve participation in after school learning for identified PP children.
	Tracking of after school learning demonstrates access for and increase of vulnerable children across a wide variety of after school learning each academic year.
Pupil voice shows increased engagement and positive impact of this on pupils experience of school and learning

	To improve and sustain attendance amongst PP group to be in line with NPP. 

To reduce number of children including children eligible for PP funding who are persistent absentees. Sustain this reduction.
	All children’s attendance rates in line with national averages an 97%, absence rates being no more than 3%.

Overall absence rate between disadvantaged and non-disadvantaged reduces to be in line with each other.

 % of persistent absentees of all children reduced from 8% and the figure for disadvantaged children no more than 6% 
















Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching 
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Boxall profile staff training / mentoring CPD


	Education Endowment Foundation:
“Adopting an evidence-based programme is better”
J. Alison and S. Craig 2014 research states: “The detailed analysis of the students’ stage of learning, their strengths and weaknesses, emotions and behaviours, means help can be precisely focused to meet the identified needs”.
	1/2/3

	Teacher CPD - pedagogical expertise with reading fluency 


	Education Endowment Foundation (EEF) states:
· “High-quality teaching is the most important lever schools have to improve pupil attainment, particularly for disadvantaged pupils.”
EEF: Improving literacy in KS2 recommendation 2: 
· “Support pupils to develop fluent reading capabilities”
· “Fluent reading supports comprehension because pupils’ cognitive resources can be redirected from focusing on word recognition to comprehending the text”
· “Actively teaching reading fluency is important for all pupils, with those judged to be struggling likely to benefit from targeted support”.

Recommendation 5:
· Fluent writing supports composition because pupils’ cognitive resources are freed from focusing on handwriting, spelling, and sentence construction and can be redirected towards writing composition.
	4

	Fluency and transcription CPD 

	
	4

	ACES/ trauma staff CPD

	· Living in unstable family environments (e.g. domestic violence, neglect, parental mental health issues) is a major barrier.
· Exposure to ACEs is associated with poorer cognitive development, lower attainment, and higher exclusion rates.
	1/2


Budgeted cost: £6,000

Targeted academic support  
Budgeted cost:  40,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Teaching partners delivering high quality reading fluency (Ks2) and Phonics (Ks1) additional teaching time.
	EEF (Education Endowment Foundation)
Phonics has a +5 months average Research-impact on vocabulary linked to missed social/cultural opportunities:
· impact on progress, especially for disadvantaged pupils.
· Explicit, systematic phonics instruction is particularly effective for younger learners and those who have fallen behind. 

· Average impact of trained TAs delivering structured interventions a least +4 months’ progress over a year. 
· Where TA’s are trained to deliver specific interventions to small groups or individuals… this has much higher impact than general classroom support.
See “Improving literacy at KS2” – EEF re reading Fluency.

DfE Briefing – Supporting the Attainment of Disadvantaged Pupils
· Successful schools deploy their best staff to support disadvantaged pupils.

· Ofsted’s “Strong Foundations” Report (2024) emphasizes that high-quality early education is especially vital for children from disadvantaged backgrounds. 
· Research demonstrates: By 18 months, children from middle-income families know 60% more words than do children from poor backgrounds, and they also understand words more quickly. Partly because of this difference, many children fall behind. In high-poverty households, children were exposed to an average of 30 million fewer words in their early years than were their middle-income peers.
	2/4

	EYFS additional teaching time – Targeted quality interactions and language in provision 
Including Level 4 phonics lead

	
	4



Wider strategies 
Budgeted cost: £100,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Attendance officer 


	 2023 report published on the attendance crisis states, “Sporadic attendance impacts children’s academic results, mental health and resilience. Those who take an occasional day (or a week, or a fortnight) off school miss building blocks of knowledge. Catching up is a treadmill that becomes unmanageable…learning is fractured”.
Dfe 2025 – Attendance V Attainment research report: 
· Pupils with 95–100% attendance were 1.3 times more likely to reach the expected standard in reading, writing, and maths than those with 90–95% attendance.
•Missing just 10 days in Year 6 reduces the likelihood of reaching the expected standard by 25%.
	5

	Delivery of Forest School SEMH provision


	Forest school research 2005 key findings (Murray and O’Brien 2005)
· Increased use of language (link to challenge of language and vocab) “Forest School can play an important role in language development and communication as it can help to facilitate natural spontaneous talk and the use of descriptive language”
· Children more resilient 
· More confident to communicate with peers/teachers/parents 
· Improved self esteem
· More assertive in a non-aggressive way

Forest School Project, Newcastle University, (Tiplady 2022):
“Where CYP have had difficulties with emotional regulation and behaviour they were much more able to regulate this within the FS environment and, given longer-term engagement (minimum of one school year) to develop and practise skills, learners were able to use these skills to manage their behaviour and emotions at school and in some cases within the home environment too”.


Macaulay (2024) enquiry into Forest School Education and impact on well-being: “a positive impact on our young people’s wellbeing, resilience and self-confidence. Both reflective submission by the young people and from schools demonstrates that the outdoor environment is a beneficial…for allowing a young person to grow and develop vital social and practical skills that can be transferred into learning/life settings”.
	1/2/3

	1:1 bespoke ‘Headspace’ specifically targeted SEMH need


	Research- Extensive evidence associated childhood social and emotional skills with improved outcomes at school and later life.
EEF_ - guidance paper-Social and emotional learning in primary schools 2021 
	1/2/3

	Purchase Boxall Profile / resources 
£1,000
	See evidence in teaching activities.
	1/2/3

	‘Learning Away’ enrichment program including residentials Yr2-6



Targeted after school learning
	Social opportunities research (Gill Main University of Leeds 2018) Children who were in low-income households were 4.4 times more likely to miss out on social/cultural opportunities
In house observations/pupil voice and work show impact and application of knowledge and vocabulary from these experiences.

Centre for Young Lives (2025) “Research also shows that children and young people in poverty are adversely affected by a lack of access to enrichment activities. Previous research shows 45% of families said they haven’t been able to afford trips and outings with their families, rising to 57% for disadvantaged families”.

Enrichment for all Benchmark report 2025 DFe: 
“Enrichment can also significantly shape young people’s broader outcomes and life chances. Evidence shows that engaging in enrichment improves young people’s wellbeing, mental health and belonging”.

· Enrichment activities contribute to raising aspirations, particularly for pupils from disadvantaged backgrounds who may lack exposure to broader opportunities.
	1/2/3/4

	Magic Breakfast provision 

	Magic Breakfast ‘Measuring and Monitoring Report 2024’ found:
“Overwhelming evidence of the positive impact that eating a nutritious breakfast has on school children” :  
· 83% reported improved educational attainment among pupils
·  92% reporting increased energy levels/alertness and readiness to learn
·  94% reporting improved concentration levels among pupils.

Sutton Trust Closing the attainment Gap (2024) 
“Children cannot learn effectively when hungry”.

	1/2/3
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